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Abstract 
This study examines the Merdeka Curriculum, a recent educational reform in Indonesia designed to empower 

teachers and students with greater flexibility in learning. Rooted in the philosophy of "Merdeka" (freedom), the 

curriculum allows teachers to tailor instructional methods to students' individual needs, optimizing content 

delivery and enhancing competencies. Central to the curriculum is character development, inspired by 

Indonesia's national ideology, Pancasila, through the Pancasila Student Profile. This approach fosters integrity, 

empathy, and social responsibility—values crucial for local and global success, which align with Global 

Citizenship Education (GCE) that equips students to navigate an interconnected world meaningfully. Employing 

a qualitative research approach, this study endeavors to capture the perspectives of policymakers and educators 

responsible for implementing the Merdeka Curriculum. Utilizing semi-structured interviews, participants are 

encouraged to openly share their insights, challenges, and recommendations. The study concludes that the 

Merdeka Curriculum has been integrated into approximately 70% of Indonesian schools in three years. 

Successful strategies include resource allocation, teacher training, and enhanced visual support, which proved 

especially impactful during the COVID-19 pandemic. The findings highlight the transformative effects of 

character-based and project-based learning approaches, which increased student enthusiasm and necessitated 

cultural and mindset shifts. Key recommendations emphasize maintaining curriculum consistency, prioritizing 

character education, and maximizing the Merdeka Mengajar Platform to support educators. Additionally, 

fostering collaboration among stakeholders and expanding teacher involvement remain critical to successful 

implementation. This dissertation contributes to educational reform discussions, offering insights for enhancing 

curriculum design and improving Indonesia's education system to prepare students for 21st-century challenges. 
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INTRODUCTION 
Education is an essential and inseparable aspect of an individual's life within the family, 

community, and nation. Indonesia, as a developing country in the process of national 

development, requires high-quality Human Resources (HR) that can be relied upon. According 

to the Ministry of Education, one of the efforts to create reliable HR is through education 

(Sriandila et al., 2023). Schools, as a form of formal education, play a significant role in 

achieving national educational goals through the teaching and learning process. However, the 

evolving educational landscape calls for an open, flexible, and dynamic shift in the paradigm 

of teaching and learning (Lestariningrum, 2022). 

Good education aimed at producing quality human resources requires a comprehensive 

reform of the education curriculum, such as the Merdeka Curriculum (Stanovich & Stanovich, 

2006). The launch of the Merdeka Curriculum is one of the efforts made by the Ministry of 

Education and Culture to address the ongoing learning crisis in Indonesia, which has persisted 

and shown little improvement from year to year (Jayawardana et al., 2022). The PISA study 

has revealed that many students are unable to comprehend simple texts or apply basic 

mathematical concepts. Over the past 10 to 15 years, around 70% of 15-year-old students have 

fallen below the minimum competency level in literacy and numeracy. Similarly, there is an 
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evident disparity in learning quality among different regions and socio-economic groups 

(Directorate of Early Childhood Education, 2023). 

The Merdeka Curriculum offers a diverse range of intracurricular learning, with 

optimized content to give students ample time to grasp concepts and strengthen competencies. 

Teachers have the flexibility to select various teaching tools, allowing instruction to be tailored 

to the learning needs and interests of students (Khoirurrijal et al., 2022). The essence of 

independent learning lies in the freedom to think both individually and collaboratively, 

fostering critical, creative, collaborative, innovative, and participatory students (Hidayat, 

2016). With independent learning, student engagement in the learning process is enhanced. A 

joyful atmosphere can positively impact student productivity, as happiness often leads to 

increased focus and effective learning. 

The legal basis and regulations for the Merdeka Curriculum include Law No. 20 of 2003 

concerning the National Education System, Minister of Education, Culture, Research, and 

Technology Regulation No. 5 of 2022 concerning Graduate Competency Standards, Minister 

of Education, Culture, Research, and Technology Regulation No. 7 of 2022 concerning Content 

Standards, and Minister of Education, Culture, Research, and Technology Regulation No. 16 

of 2022 concerning Process Standards. According to the National Education Standards Agency 

(BSNP), the Merdeka Curriculum is a learning curriculum that focuses on talent and interest 

approaches. Developing a curriculum is a complex process involving many stakeholders (Puad 

& Ashton, 2022). 

In the ideal implementation of the Merdeka Curriculum, students can choose the subjects 

they wish to study based on their talents and interests. Teachers present lessons aligned with 

students' individual abilities and interests within the classroom. Students are empowered to 

express and explore ideas, concepts, and imaginations through discussions and projects (Wati, 

2021). This is underpinned by the essence of independent learning, which involves the freedom 

to think and act in exploring ideas, concepts, and imaginations to create works. However, in its 

implementation, challenges remain. Schools adopting the Merdeka Curriculum are guided by 

the Merdeka Mengajar Platform. Only teachers with belajar.id accounts can access this 

platform (Ministry of Education and Culture, 2022). Private schools face issues, as not all 

teachers possess belajar.id accounts. Some local governments mandate all schools to 

implement the Merdeka Curriculum. For “Sekolah Penggerak” or driving schools of Merdeka 

Curriculum, learning committees provide support, starting a month before the new academic 

year and led by facilitators (Ministry of Education and Culture, 2022). Pilot schools focus on 

holistic student development and uphold the Pancasila Student Profile, encompassing 

competencies and character, all beginning with excellent human resources (school principals 

and teachers). However, for non-pilot schools, learning about the Merdeka Curriculum depends 

on the Merdeka Mengajar platform (PMM), supervisors, and online resources. As the 

curriculum evolves, teaching materials change. Purchasing student textbooks becomes 

unavoidable, leading teachers to base their instruction on these materials (Ministry of 

Education and Culture, 2022). Many teachers disregard CP, ATP, TP, and teaching modules 

(Dian et al., 2023). Creative teachers might manage, but many educators aged over 50 are not 

enthusiastic about learning the new curriculum (Romansah, 2023). 

Hence, the ideal implementation of the Merdeka Curriculum requires teachers to be tech-

savvy and have a good understanding of technology. Integrating technology and effective 

teaching techniques in this curriculum will maximize the learning process. Successful 

implementation of the Merdeka Curriculum necessitates educational institutions to provide 

facilities that support learning success. In principle, educational institutions must fully facilitate 

the Merdeka Curriculum's implementation. Moreover, the government has established the 

Merdeka Mengajar platform to support its implementation. Thus, teachers are expected to 

innovate and develop creative teaching strategies, while also sharing ideas with colleagues. 
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Virtual learning communities allow teachers to learn from each other and develop 

competencies. Technological advancement in education has made learning easier for students 

(Haleem et al., 2022). 

There are three implementation options for the Merdeka Curriculum in the 2022/2023 

academic year: 1) Integrating certain aspects and principles of the Merdeka Curriculum into 

existing education curricula (independent learning); 2) Implementing the Merdeka Curriculum 

using provided teaching tools (independent transformation); and 3) Implementing the Merdeka 

Curriculum while creating custom teaching tools (independent sharing). The implementation 

of the Merdeka Curriculum is also supported by the Merdeka Mengajar Platform (PMM), 

which helps teachers find inspiration, tailor instruction to student abilities, enhance competency 

through training, and inspire fellow educators in implementing the Merdeka Curriculum 

(Directorate of Early Childhood Education, 2023). Therefore, introducing and training 

educational institutions to implement the Merdeka Curriculum is essential preparation (Anwar, 

2022). 

However, the success or effectiveness of the Merdeka Curriculum implementation relies 

on educators' and policymakers' perspectives. Their insights impact the curriculum's 

effectiveness and implications. Independent learning is not just a slogan; it strengthens 

education policies by enhancing educators' (teachers') quality and insights as drivers of 

independent learning towards nurturing a strong national character. Teachers play a pivotal role 

in educational success; lacking an understanding of students' potential impedes their teaching. 

Thus, teacher competence must actively engage in teaching processes, achieved through a long-

term independent learning movement that continuously enhances their insight. Expanding 

insights through reading and adopting digital literacy as a teacher habit enhances knowledge 

for competency development (Darling-Hammond, 2020). Teachers' research and written works 

improve their insights and critical thinking skills, contributing to enhancing their competencies. 

Hence, educators (teachers) are allowed to associate, assemble, and organize, conveying 

messages and critiques while executing their duties and striving to improve their competencies 

(Hasbiyallah & Ihsan, 2022). However, a systematic guideline explaining researcher (teacher) 

and policymaker collaboration to enhance teacher competency is lacking (Alazmi & Alazmi, 

2023). 

This research aims to explore the effectiveness of the Merdeka Curriculum, particularly 

the perspectives of educators and policymakers regarding its effectiveness, implications, 

implementation, and success. Effectiveness implies success; thus, effectiveness assesses a goal 

or outcome's achievement (Amelia et al., 2023). Higher effectiveness is necessary to approach 

or achieve a designated outcome or goal. The higher the effectiveness of an action, the greater 

the likelihood of attaining a goal. Increased effectiveness enhances an activity's quality; this 

principle applies to education, where effectiveness significantly influences the learning 

process. Herein lies the critical role of educators and policymakers in supporting this endeavor. 

Educators (teachers) and policymakers are key to successful teaching and learning and play 

roles in implementing ongoing school curricula. Educators (teachers) and policymakers are 

responsible for enlightening students holistically in physical, spiritual, emotional, and moral 

dimensions. They must uphold the government-issued competencies in their teaching roles. 

Educators (teachers) and policymakers' roles significantly contribute to achieving education's 

goals and benefits (Serdyukov, 2017). 

The challenges in this study stem from the lack of educators' and policymakers' insights 

into the Merdeka Curriculum, leading to many teachers feeling unprepared for its 

implementation. Teachers' inadequate understanding is attributed to suboptimal training by 

district, provincial, and even national education offices. Some training sessions are haphazardly 

organized, with sessions extended into the late hours. During the implementation of the 

Merdeka Curriculum's preparation phase, most teachers do not craft lesson plans. The majority 
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rely on materials found in student textbooks. To address this, a shift in teachers' mentality is 

needed, not changes to the curriculum itself. Research suggests that solutions include attending 

training, self-learning, and gathering information from the internet or reliable sources with 

comprehensive knowledge of the Merdeka Curriculum. After training, teachers desire 

continued support. Mentoring could be provided by school principals, supervisors, or district 

instructors. They emphasize that the key to success does not lie solely in training but also in 

ongoing mentorship. Therefore, school administrators and supervisors should also undergo 

Merdeka Curriculum training to provide effective mentorship. Conversely, although schools 

generally welcome the Merdeka Curriculum, community support is limited. This lack of 

support arises from a lack of understanding about how each stakeholder can contribute to the 

curriculum's successful implementation. In their opinion, revising training for school 

administrators, school supervisors, school committees, and administrative staff regarding the 

Merdeka Curriculum is essential (Ministry of Education and Culture, 2022). 

This study delves into the intricate landscape of educational reform by focusing on the 

recently introduced Merdeka Curriculum in Indonesia. The research contribution of this study 

lies in providing a comprehensive analysis of Indonesia's recently introduced Merdeka 

Curriculum, offering insights into its implications for educational reform. This study enhances 

the understanding of curriculum transformation in developing countries by identifying 

opportunities and challenges associated with implementing a learner-centered framework. By 

focusing on the Merdeka Curriculum's impact, it contributes to the global discourse on 

curriculum innovation, shedding light on how local cultural and policy contexts influence the 

effectiveness of such reforms. Additionally, the research offers practical recommendations for 

policymakers, educators, and stakeholders to optimize the curriculum’s implementation, 

making it a valuable resource for future studies on educational innovation in similar socio-

cultural settings. 

 

RESEARCH METHOD 
The research employs a qualitative descriptive approach using interviews with educators 

and policymakers to analyze the implementation and implications of the Merdeka Curriculum 

in Indonesia. Participants, selected through purposive sampling, include educators from 

primary to higher education across diverse regions and policymakers from various government 

bodies. Semi-structured interviews explore curriculum effectiveness, challenges, resource 

allocation, and improvement recommendations. Data analysis follows Miles and Huberman's 

framework, including data reduction, presentation, and conclusion drawing, complemented by 

thematic analysis to identify patterns and themes. Provisional coding aids in organizing 

qualitative data, ensuring flexibility and relevance. 

The research leverages policy implementation and effectiveness theories to assess the 

Merdeka Curriculum's clarity, resource distribution, support systems, and infrastructure. These 

frameworks evaluate curriculum goals, strategies, and the alignment of policy with practical 

implementation, emphasizing educational outcomes and efficiency. Findings aim to provide 

actionable insights into the curriculum's impact on teaching practices, classroom dynamics, and 

systemic education policies. 

Through this analysis, the study contributes to understanding the effectiveness of the 

Merdeka Curriculum and its alignment with national educational objectives. It offers 

recommendations for curriculum refinement, infrastructure improvement, and policy 

enhancements to address implementation challenges and improve learning outcomes across 

educational contexts. 
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RESULT AND DISCUSSION 
The data reduction process also involves coding to identify patterns or themes within the 

gathered interview data. These themes align with the five research questions that this paper 

aims to analyze. Codes represent keywords that the author has identified as recurring across 

multiple informant interviews. Meanwhile, the evidence consists of quotations that support 

these codes. Since all interviews were conducted in Indonesian, the author provides detailed 

evidence in later sections, organized according to the focus of each research question. 

 

Table 1. Brief Summary of Thematic Analysis 

Codes Themes Evidence 

• “Sekolah Penggerak” (driving/pilot 

schools) 

• “Guru Penggerak” 

(educators/agents of change in 

driving schools) 

• National curriculum 

• Digital platform 

• Government support & regulations 

Implementation of the 

Merdeka Curriculum 

As explained in 

Section A. 

• Financial resource 

• Platform Merdeka Mengajar (PMM 

– Teacher Platform) 

• Infrastructure/school facilities 

• Teacher training/development 

Resource Allocation 
As explained in 

Section B. 

• Teacher mindset 

• Limited resources 

• Access to education 

Challenges in 

Implementation 

As explained in 

Section C. 

• Student impact and experiences 

• Teacher impact and experiences 

• Parental involvement 

Effectiveness of Merdeka 

Curriculum 

As explained in 

Section D. 

• Continuous improvement 

• Stakeholder collaboration 

Recommendations for the 

Merdeka Curriculum 

As explained in 

Section E. 

Source: Author 

 

Section A: Implementation of the Merdeka Curriculum 

This analysis aims to comprehend and assess how the Merdeka Curriculum is put into 

practice in Indonesian schools. The following is an excerpt from an interview with an informant 

concerning the implementation of the Merdeka Curriculum in Indonesian schools: "The 

Merdeka Curriculum is implemented by providing educational institutions the choice to select 

and adopt this curriculum. Mr. DZ explained that approximately 70% of schools in Indonesia 

have opted to implement the Merdeka Curriculum. The implementation begins with specific 

grade levels, and official regulations designating the Merdeka Curriculum as a national 

curriculum are expected to be established in early 2024" (Interview with DZ, Head of 

Curriculum – Ministry of Education) on 23 August 2023). 

Based on the above interview findings, it can be elucidated that the Merdeka Curriculum 

is implemented by allowing educational institutions to choose and adopt the curriculum. 

Roughly 70% of schools in Indonesia have chosen to implement the Merdeka Curriculum. 

Implementation commences from specific grade levels, and official regulations declaring the 

Merdeka Curriculum as a national curriculum are anticipated to be enacted by early 2024.  
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According to TS (policymaker), the implementation of the Merdeka Curriculum is 

executed through the Merdeka Mengajar platform (PMM). PMM serves as a tool for educators 

to access content, resources, and guidelines related to the Merdeka Curriculum. Educators are 

empowered to take independent steps in learning, teaching, and content development. PMM 

also offers training and a collaborative learning community for educators to share experiences 

and inspiration.  

EU (educator) adds that the Merdeka Curriculum is implemented in schools by 

integrating character aspects, entrepreneurship, and real-world project development into the 

learning process. Learning materials are presented through an engaging approach and digital 

resources. The curriculum's implementation also involves evaluating character and attitudes, 

with a focus on nurturing students' skills and character. The curriculum's content is concise and 

centered around thematic approaches. Projects such as eco-brick waste management and 

entrepreneurial initiatives have been executed. Influential educators play a pivotal role in 

implementing the curriculum. Support and access to digital content, facilitated by digital 

platforms, have contributed to successful curriculum implementation.  

A similar viewpoint is conveyed by SH (policymaker), stating that the curriculum is 

piloted through collaboration with leading schools or “Sekolah Penggerak”. Educators from 

these leading schools, called “Guru Penggerak” (in English is similar to Agents of Change), 

receive training through PMM to enhance their teaching competence within the framework of 

the Merdeka Curriculum. The Merdeka Mengajar platform guides educators on necessary 

actions and knowledge enhancement, enabling them to effectively implement the curriculum.  

AY (educator) elucidates that curriculum implementation involves collaboration between 

core and affiliated schools to introduce and apply the Merdeka Curriculum. The necessary 

facilities, such as Chromebook, LCDs, and laptops, are provided by schools with financial 

support from the government. These facilities enable technology-based learning and skill 

development for students.  

HY (educator) notes that the gradual implementation of the Merdeka Curriculum in 

various Indonesian schools necessitates resource allocation for teacher training, learning 

material development, and visual aids. While the government is responsible for providing these 

resources, educators are expected to contribute to independent learning to optimize curriculum 

usage.  

FL (educator) adds that funding resources in their school come from various sources, 

including support from the central government in the first year. Additionally, they rely on 

contributions from the school committee, alumni support, and external partnerships. The school 

seeks funding opportunities that align with its capabilities. Schools are encouraged to engage 

alumni and parents to obtain sponsorship for further development activities. 

 

Section B: Resource Allocation Strategies for the Merdeka Curriculum 

This analysis aims to comprehend and assess strategies for allocating resources to ensure 

the successful implementation of the Merdeka Curriculum. The following is an excerpt from 

an interview with an informant regarding strategies for effective resource allocation for 

implementing the Merdeka Curriculum: “Resource allocation for the implementation of the 

Merdeka Curriculum involves the utilization of digital platforms and teacher training. The 

government has provided instructional materials and guidelines for teachers, including 

support for the development of projects aligned with the curriculum" (Interview with EU 

(Educator) on 29 July 2023). 

Based on the above interview findings, it can be clarified that successful resource 

allocation for the implementation of the Merdeka Curriculum involves the use of digital 

platforms (such as Google Forms and Google Classroom) and teacher training. The government 

has supplied instructional materials and guidelines for teachers, including support for project 
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development aligned with the curriculum. Schools also allocate funds from their budgets to 

support project implementation. In terms of implementing the Merdeka Curriculum, project 

funds are sourced from the school budget. For entrepreneurship projects, the required funds are 

relatively modest as they mainly cover raw materials. In EU’ school, funds are obtained 

through student contributions of around Rp 50,000 per class. Additionally, digital platforms 

like Google Form and Google Classroom have been used previously, facilitating the digital 

aspects of curriculum implementation.  

DZ (policymaker) further emphasizes the primary strategy of fostering collaborative 

learning groups among teachers in various regions. The Ministry of Education provides 

teaching tools accessible through their instructional platform, along with webinars and 

technical assistance from regional technical implementation units. The aim is to encourage 

teachers to not solely rely on centralized training but to establish a culture of collaborative 

learning and knowledge sharing. The Ministry's goal is to cultivate collaborative learning 

groups among teachers in different regions. Implementing the Merdeka Curriculum involves a 

shift in teachers' mindsets rather than a strict directive.  

However, according to SH (policymaker), resource allocation strategies involve 

government support for leading schools through funding. In the piloting scheme, schools 

implementing the Merdeka Curriculum require budgetary support from the government. There 

must be a willingness on the part of the Ministry to embrace honest school institutions, and the 

government's efforts must be substantial to implement the Merdeka Curriculum.  

According to PJ (educator), the government provides substantial grant funding to 

universities for campus teaching programs and the development of the Merdeka Curriculum. 

However, questions arise about recognizing credit hours for specific activities and the 

challenge of striking a balance between competencies achieved through traditional instruction 

and those from programs supported by the Merdeka Curriculum. The government should 

incentivize universities to engage in campus teaching programs through financial incentives.  

On the other hand, AY (educator) explains that the required funds and facilities have 

been allocated by the government but may vary between core and affiliated schools. Periodic 

monitoring and Collaborative Subject Teacher Groups (KKG) meetings assist in ensuring 

effective and efficient resource allocation. This perspective is supported by HY (Educator), 

who asserts that implementing the Merdeka Curriculum requires allocating resources such as 

teacher training, learning material development, and visual aids. The government plays a role 

in providing these resources, but educators are also expected to contribute to independent 

learning to optimize curriculum utilization. FL (educator) adds that funding resources in their 

school come from various sources, including support from the central government in the first 

year. Additionally, they rely on contributions from the school committee, alumni support, and 

external partnerships. The school seeks funding opportunities that align with its capabilities. 

Schools are encouraged to engage alumni and parents to obtain sponsorship for further 

development activities. 

 

Section C: The Merdeka Curriculum: Challenges and Recommendations for 

Improvement 

This analysis seeks to understand and analyze the challenges encountered during the 

implementation of the Merdeka Curriculum and offer recommendations for its enhancement. 

The following excerpts are from interviews conducted with informants regarding the 

challenges faced and the potential recommendations for improvement: "The challenges within 

the implementation of the Merdeka Curriculum encompass pressures from various 

stakeholders, including supervisors and the surrounding environment. At times, educators feel 

the strain which can impact their teaching approach. Thus, there's a need for support and 
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acknowledgment for educators who are implementing the Merdeka Curriculum." (Interview 

with TS (Policymaker) on 8 August 2023). 

Based on the aforementioned interview findings, the challenges in implementing the 

Merdeka Curriculum include external pressures from various stakeholders such as supervisors 

and the immediate environment. These pressures can influence educators' teaching 

methodologies. Consequently, it's imperative to provide educators with the necessary support, 

training, and recognition while also involving them in decision-making processes related to the 

curriculum.  

DZ (policymaker) adds that a significant challenge in implementing the Merdeka 

Curriculum is transforming educators' paradigm from content delivery to facilitating learning 

focused on students' competencies and character. Moreover, another challenge is adapting to 

shifts in the learning culture, particularly among educators accustomed to the traditional 

paradigm. Schools should prioritize equipping educators with not just technical skills but also 

fostering an environment that encourages innovation and establishes sustainable learning 

communities. The most substantial challenge, however, lies in changing mindsets. This 

presents a considerable challenge since it involves altering long-standing mindsets, initial 

thoughts, or habits. It's essential to provide the necessary support and motivation to 

demonstrate that all educators can adapt and transform.  

EU (educator) identifies that challenges in the Merdeka Curriculum's implementation 

include aligning with real-world projects within the curriculum and the availability of time for 

project implementation. However, EU feels that adaptation and collaboration among educators 

have been instrumental in surmounting these challenges. EU also recommends that the 

government continues to extend support through training and material development while also 

considering the curriculum's sustainability and revisions to enhance its effectiveness. 

An additional challenge in the implementation of the Merdeka Curriculum involves 

accommodating necessary changes and projects. Despite prior familiarity with digital 

approaches, certain educators may still require more training to effectively manage these 

changes. Moreover, the following are excerpts from interviews with informants about their 

insights on the implications of the Merdeka Curriculum: "There are differing views about the 

Merdeka Curriculum. There is concern that the freedom granted in the Merdeka Curriculum 

could lead to a lack of focus and limitations in the development of knowledge. Some programs 

struggle to address long-term challenges or develop their knowledge, potentially affecting the 

quality of education" (Interview with PJ (Educator) on 13 August 2023). 

Based on the results of the above interview, it can be explained that there are differing 

views about the Merdeka Curriculum. There is concern that the freedom granted in the Merdeka 

Curriculum could lead to a lack of focus and limitations in the development of knowledge. The 

informant also mentioned that some programs struggle to address long-term challenges or 

develop their knowledge, potentially affecting the quality of education. The informant sees 

colleges as places for knowledge development, and the implementation of the Merdeka 

Curriculum might not be entirely suitable, especially if not applied flexibly.  

On the other hand, DZ (policymaker) explained that the Merdeka Curriculum has 

significant implications for changing the paradigm of learning. Teachers are expected to focus 

more on differentiated learning, considering the needs and abilities of each student, and 

providing space for their creative expression. Additionally, the Merdeka Curriculum influences 

students' views on learning, where they feel freer to express their ideas and thoughts.  

Another perspective was added by TS (policymaker), stating that the perspectives of 

educators and policymakers regarding the implications of the Merdeka Curriculum tend to be 

positive. Teachers are expected to better cope with challenges due to the flexibility provided 

by this curriculum. Teachers can be more creative in teaching and adapting lessons to students' 
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needs and interests. The broader definition of learning outcomes allows teachers to guide 

students more effectively based on each individual's potential.  

A similar view was expressed by EU (educator), stating that the Merdeka Curriculum has 

brought about changes in teaching and assessment methods. In the Merdeka Curriculum, 

character and attitude aspects are also assessed, differing from the previous curriculum. The 

informant observed that teachers have adapted well to this change, and the government team's 

support in terms of training and material provision has facilitated implementation. The 

Merdeka Curriculum is more focused on character and project-based learning. Character 

assessment for students has been integrated into the Merdeka Curriculum, such as the 

Assessment of Pancasila and Citizenship Education (P3). Changes in the assessment and 

evaluation system have occurred, including changes in attitude assessment. The use of visually 

appealing materials, such as comics, has helped overcome teacher limitations and made 

learning more engaging for students.  

However, according to SH (policymaker), there is an understanding that the 2013 

Curriculum (K-13) did not provide a strong space for reflection for teachers, thus not 

supporting innovation. The COVID-19 pandemic worsened this situation with distance 

learning, which required digital literacy that teachers and students did not possess. Teachers 

were already burdened with a lot of content, so the space for reflection and evaluation was 

relatively lacking. Curriculum K-13 did not eliminate this, but it did reduce the space for 

innovation.  

According to HY (educator), educators' and policymakers' insights into the implications 

of the Merdeka Curriculum are that this curriculum requires a change in mindset and culture in 

the approach to learning. This curriculum allows teachers and students to be more proactive in 

learning and teaching, as well as promoting a differentiated approach that respects each 

student's uniqueness.  

A more detailed perspective was shared by SL (educator), stating that educators' and 

policymakers' insights into the implications of the Merdeka Curriculum are as follows:  

1) In the Merdeka Curriculum (IKM), the focus is no longer on mastering detailed 

content as in the previous curriculum but on a broader understanding of concepts. 

Teachers are expected to find essential materials and deliver them simply, focusing 

on students' understanding.  

2) P5 is implemented during co-curricular hours with the aim of shaping student profiles 

that emphasize Pancasila values in six dimensions.  

According to FL (educator), communication and consensus within the school regarding 

the adoption of the Merdeka Curriculum are important. The informant also emphasized that 

changing the teacher's mindset and full support from the school and parents are key factors in 

implementing the Merdeka Curriculum. Joint commitment, discussions, and agreements are 

important for the progress of the school, and the informant sees the essence of a good Merdeka 

Curriculum in this. 

Based on the above description, it can be concluded that educators' and policymakers' 

insights into the implications of the Merdeka Curriculum include concerns that the freedom 

granted in the Merdeka Curriculum could lead to a lack of focus and limitations in the 

development of knowledge. However, the Merdeka Curriculum has significant implications for 

changing the paradigm of learning, where teachers are expected to focus more on differentiated 

learning, considering the needs and abilities of each student, and providing space for their 

creative expression. Teachers can be more creative in teaching and adapting lessons to students' 

needs and interests, enabling teachers to guide students more effectively based on each 

individual's potential. Another implication of the Merdeka Curriculum is that it has brought 

about changes in teaching and assessment methods, with a focus on character and project-based 

learning. This curriculum requires a change in mindset and culture in the approach to learning. 
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Recommendations for improvement encompass the government's consistency in 

maintaining the curriculum without frequent alterations. A consistent curriculum approach aids 

educators and students in better adaptation. Furthermore, character education and skill 

development must remain focal points, necessitating continued governmental support to ensure 

the curriculum's success.  

Additional recommendations for the future implementation of the Merdeka Curriculum 

include:  

1) Maximizing the use of the Merdeka Teaching (Merdeka Mengajar) Platform (PMM) 

to support self-directed learning and boost educators' enthusiasm in implementing the 

curriculum.  

2) Expanding opportunities for educator leadership roles, allowing more educators to 

play a part in curriculum implementation.  

3) Fostering collaborative efforts in implementation, involving stakeholders such as 

educators, parents, students, and relevant parties to effectively execute the 

curriculum.  

4) Continually reinforcing character development aspects within the learning process, 

enabling students to cultivate positive attitudes and values.  

5) Maximizing parental involvement by engaging them in supporting the learning 

process, such as participating in field trips or school activities.  

6) Emphasizing outcome-based and process-based learning to encourage holistic 

learning approaches that consider personal student achievements and character 

development. 

Moving to challenges faced at the higher education level, HY (educator) outlines several 

obstacles in implementing the Merdeka Curriculum within his institution. These challenges 

include:  

1) Self-directed learning,  

2) Constraints related to time and energy,  

3) Managing self-directed learning time,  

4) Shifting mindsets,  

5) Evaluation and selection processes, and  

6) Human resources.  

Recommendations for improvement involve:  

1) Structured training sessions, acknowledging the need for guidance despite the 

emphasis on self-directed learning.  

2) Prioritizing differentiated learning, particularly in inclusive education contexts. 

Empowering educators to cater to diverse student needs, including those with special 

requirements, is vital.  

3) Adopting holistic evaluation approaches, steering clear of standardized exams that 

solely emphasize end results. Enhancing character assessment and comprehensive 

learning practices is crucial.  

4) Ensuring clear understanding by all stakeholders—educators, students, parents, and 

schools—of the principles underlying the Merdeka Curriculum. Effective 

communication and easily comprehensible guidelines aid in smooth implementation.  

5) Optimizing governmental support by providing necessary resources, training, and 

consistent guidance. A balance between self-directed learning and structured 

guidance must be maintained.  

6) Considering the elimination of selection exams, where feasible, to minimize potential 

impacts on learning approaches. 

In summary, challenges encountered in implementing the Merdeka Curriculum 

encompass external pressures from various stakeholders, including supervisors and the 
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immediate environment. Educators require support, training, and acknowledgment, and their 

involvement in curriculum-related decisions is vital. The central challenge lies in transforming 

educators' paradigms to focus on competency-based and character-focused learning.  

Additional challenges involve adapting to evolving learning cultures, especially among 

educators accustomed to traditional approaches. Overcoming the challenge of mindset shifts is 

pivotal, necessitating support and motivation to encourage educators to embrace change. 

Adaptation to necessary changes, including digital approaches, presents another challenge, 

indicating the need for further training.  

At the regional level, challenges are rooted in varying levels of student and educator 

understanding, as well as policies that may not align with local contexts. In higher education, 

balancing practical experience with theoretical knowledge, maintaining educational quality, 

and evading capitalist influences present unique challenges. Recommendations include 

maintaining curriculum consistency, prioritizing character and skills education, and optimizing 

government support.  

Further recommendations encompass maximizing the use of digital platforms, expanding 

educator leadership roles, fostering collaboration, reinforcing character development, 

involving parents, and promoting outcome-based and process-based learning approaches. 

Addressing challenges linked to self-directed learning, time constraints, mindset shifts, and 

human resources is paramount for successful curriculum implementation. 

 

Section D: Insights into the Effectiveness of the Merdeka Curriculum 

This analysis aims to understand and analyze the perspectives of educators and 

policymakers regarding the effectiveness of the Merdeka Curriculum. The following excerpts 

are from interviews with informants about how educators and policymakers perceive the 

effectiveness of the Merdeka Curriculum: "The perspectives of educators and policymakers on 

the effectiveness of the Merdeka Curriculum are quite varied. There is consideration that the 

content-rich Curriculum 13 has encouraged a spirit for students to master many things, but it 

also poses the risk of burdening students with excessive material." (Interview with SH 

(Policymaker) on 11 July 2023). 

Based on the above interview findings, it can be explained that the perspectives of 

educators and policymakers regarding the effectiveness of the Merdeka Curriculum are quite 

varied. There is consideration that the content-rich Curriculum 13 has encouraged a spirit for 

students to master many things, but it also poses the risk of burdening students with excessive 

material. The spirit of the Merdeka Curriculum aims to equip students with knowledge across 

various subjects, but the risk lies in the workload due to its content-heavy nature. 

Meanwhile, DZ (policymaker) explains that the Merdeka Curriculum was initially 

developed as one of the options that Educational Units could choose in order to address the 

challenges posed by the impact of COVID-19 on learning loss. The goal is to provide more 

focus on serving the children and enhancing their competencies and character. The 

effectiveness of the Merdeka Curriculum is reflected in the shift of the teacher's paradigm from 

content delivery to differentiated learning support. Changing the curriculum is a significant 

challenge as it involves altering long-standing mindsets, initial thoughts, or habits. The 

Merdeka Curriculum is more about transforming the learning culture, transitioning from a 

teacher-centered approach focused on completing subject matter to an emphasis on students' 

competencies. 

TS (policymaker) mentions that the perspectives of educators and policymakers on the 

effectiveness of the Merdeka Curriculum are quite positive, particularly in addressing the 

learning challenges that emerged during the COVID-19 pandemic. The Merdeka Curriculum 

is seen as a solution to overcome learning loss and to rekindle students' interest in learning, 

which was affected by the challenges of the pandemic. Government efforts, including 
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initiatives like the Merdeka Mengajar Platform (PMM), are seen as appropriate steps to support 

teachers in facing these changes. 

EU (educator) states that the Merdeka Curriculum has been well planned by the 

government, but some teachers might still need to adapt to it. Teachers also face projects within 

the Merdeka Curriculum that require them to innovate and integrate material with engaging 

activities for students. According to EU, the government's support in terms of providing 

material and digital platforms has been quite effective. The curriculum has been determined by 

the government, so it should be suitable for implementation. Even though teachers might not 

fully understand or be capable yet, they will strive to implement it. Despite changes in the 

Merdeka Curriculum, such as the removal of the Minimum Competence Criteria (KKM) and 

an emphasis on character, implementation and understanding are gradually developing. 

Changes like the use of different e-reporting methods have also been introduced. However, 

there are changes in terms of more concise content and thematic approaches used in the 

Merdeka Curriculum. 

PJ (educator) reveals that the Merdeka Curriculum approach has both positive and 

negative aspects. The advantage is that it provides students with the freedom to explore 

interests beyond the set curriculum of their study program. However, the lack of regulations 

can lead to issues. He cites examples like an increase in the number of students transferring 

between universities with the same courses, resulting in an excessive workload for instructors 

who have to teach and provide feedback, as well as conflicting schedules across universities. 

Moreover, many students are unaware that courses taken outside their study program might not 

be relevant to the Learning Outcomes of their program. 

According to AY (educator), Curriculum 2013 (K-13) was designed with learning 

objectives and student achievement targets, while the Merdeka Curriculum provides freedom 

and flexibility to teachers and students in developing learning materials according to students' 

needs. The Merdeka Curriculum does not have core or foundational competencies but focuses 

on learning outcomes in phases A, B, and C. Teaching material is adjusted for depth and 

breadth and is placed within the available time. 

HY (educator) suggests that educators' and policymakers' insights into the effectiveness 

of the Merdeka Curriculum are that it has the potential to develop students' character, provide 

freedom to teachers and students in learning, and encourage individual-focused learning. The 

Merdeka Curriculum has the potential to effectively develop Indonesian students' character 

through the principles of Pancasila.  

However, SL (educator) notes that the Merdeka Curriculum incurs significant costs. In 

the Independent Curriculum Model, the focus is no longer on in-depth mastery of content as in 

previous curricula but on a broader understanding of concepts. Teachers are expected to find 

essential material and deliver it simply, focusing on student comprehension. 

Meanwhile, FL (educator) explains that the Merdeka Curriculum is a response to the 

educational changes brought about by COVID-19. Their experience in online learning made 

their school more adaptable to different approaches, such as the Merdeka Curriculum. They 

see it as an opportunity to innovate and provide freedom in teaching, as well as to prioritize 

learning that serves the students' interests. 

In conclusion, based on the description above, it can be summarized that educators' and 

policymakers' perspectives on the effectiveness of the Merdeka Curriculum are quite effective, 

especially in addressing the learning challenges that emerged during the COVID-19 pandemic. 

The effectiveness of the Merdeka Curriculum is reflected in the shift of the teacher's paradigm 

from content delivery to differentiated learning support. The Merdeka Curriculum aims to 

transform the learning culture, shifting from a teacher-centered approach to one that 

emphasizes students' competencies. The curriculum has the potential to develop students' 

character, provide freedom to teachers and students in learning, encourage individual-focused 
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learning, and effectively promote Indonesian students' character development through the 

principles of Pancasila. The Merdeka Curriculum is seen as an opportunity to innovate and 

provide freedom in teaching, while also focusing on learning that serves students' interests. 

 

Section E: Implementation and Success of the Merdeka Curriculum 

This analysis aims to understand and analyze the implementation and success of the 

Merdeka Curriculum. The following are excerpts from interviews with informants about how 

the implementation and success of the Merdeka Curriculum are perceived: "Developments 

observed since the implementation of the Merdeka Curriculum include aspects such as the 

Pancasila Student Profile, contextual learning, changes in student mindset, parental 

involvement, focus on character strengthening, and active learning" (Interview with AY 

(Educator) on 25 July 2023). 

Based on the results of the above interview, it can be explained that developments 

observed since the implementation of the Merdeka Curriculum include aspects such as: 

1. Pancasila Student Profile: Students are internalizing Pancasila values such as 

mutual cooperation, faith in the One and Only God, and independence. 

2. Contextual Learning: Students are more engaged in contextual learning, such as 

visits to historical places, making them more active in the learning process. 

3. Change in Student Mindset: Students are more focused on mastering knowledge 

and developing character rather than just pursuing numerical grades. 

4. Parental Involvement: Parents are more involved in their children's education, 

supporting field trips and school activities. 

5. Focus on Character Strengthening: Teachers are more focused on developing 

students' character, resulting in positive attitudes and values. 

6. Active Learning: A more active learning approach makes students more enthusiastic 

about the learning process. 

The implementation of the Merdeka Curriculum is progressing well, although there are 

some difficulties in preparation and training. Support from facilitators and instructors has 

helped schools implement the curriculum without obstacles. The school's focus is on an 

inclusive approach, inclusive child development, and teacher competence development. 

DZ (policymaker) mentioned that the implementation of the Merdeka Curriculum is 

being carried out gradually. Schools that have not fully implemented it start with specific 

grades such as grades 1, 4, 7, and 10. For schools that have implemented it from the beginning, 

the implementation is in line with the plan and has yielded positive results in changing the 

learning paradigm and increasing students' active participation in expression and creativity. 

According to TS (policymaker), the implementation of the Merdeka Curriculum is 

mainly done through the Merdeka Teaching Platform (PMM). PMM focuses on teachers as the 

main users. Teachers can access various content and resources to support the learning process. 

The success of implementing the Merdeka Curriculum is measured by the positive response of 

teachers to the flexibility in teaching and their ability to adapt the curriculum to students' needs. 

However, challenges still exist, especially in reaching areas with poor digital access. 

EU (educator) observed that the implementation of the Merdeka Curriculum at her school 

has been quite successful. There are projects within the Merdeka Curriculum that involve 

students in real activities, such as recycling waste into ecobricks and developing traditional 

food entrepreneurship. The informant believes that learning using the Merdeka Curriculum has 

provided a more interesting and interactive atmosphere for students. The Merdeka Curriculum 

has been implemented at the school for two years, starting with grades seven and eight as the 

initial implementation. Projects within this curriculum, such as waste management into 

ecobricks and traditional food entrepreneurship, have been carried out. The use of g-form for 

assessment was adopted before the pandemic, so teachers were already familiar with digital 
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approaches. Government support and the efforts of the implementing team have facilitated the 

implementation of this curriculum, although there are challenges in adapting to changes. 

On the other hand, SH (policymaker) mentioned that the implementation of the Merdeka 

Curriculum began with a pilot scheme through leading schools (“Sekolah Penggerak”). The 

number of leading schools is limited due to budget constraints. The initial implementation of 

the Merdeka Curriculum was optional and not mandatory. 

PJ (educator) stated that the implementation of the Merdeka Curriculum faces challenges 

in integrating courses taken outside the study program with the program's courses. The 

informant gave an example that some specific courses that used to have a weight of six credits 

were combined into two credits, resulting in shallower knowledge acquisition than before. 

According to the informant, the implementation of Subject-Based Learning (MBKM) allows 

flexibility to pursue interests not covered in the study program's curriculum, but conversely, 

there is a decrease in quality in outcome-based education.  

Another perspective was added by HY (educator), who explained that the Merdeka 

Curriculum has several phases, including self-learning and self-transformation. Currently, 

learning activities and activities for leading teachers are available, so those programs are in 

place. However, individuals must access them on their own, utilize them on their own, and 

explore on their own. 

According to SL (educator), concerning the Merdeka Curriculum, its implementation 

depends on the readiness of supervisors and human resources in schools. The government has 

provided opportunities and strategies to implement this curriculum, with a focus on leading 

schools selected through assessment by the Ministry of Education and Culture. Schools also 

have the freedom to develop teaching modules according to students' characteristics but must 

still follow the established guidelines. 

FL (educator) explained that the implementation of the Merdeka Curriculum at their 

school is going well. Despite some difficulties in preparation and training, support from 

facilitators and instructors has helped the school implement the curriculum. The school focuses 

on an inclusive approach, inclusive child development, and teacher competence development. 

To date, the implementation of the Merdeka Curriculum at their school has proceeded smoothly 

without obstacles. 

Based on the above description, it can be concluded that the implementation and success 

of the Merdeka Curriculum include aspects such as the internalization of Pancasila values 

among students, contextual learning, changes in student mindset, increased parental 

involvement, focus on character strengthening, and active learning. The implementation of the 

Merdeka Curriculum is progressing well, although there are some difficulties in preparation 

and training. Support from facilitators and instructors has helped schools implement the 

curriculum without obstacles. The school's focus is on an inclusive approach, inclusive child 

development, and teacher competence development, resulting in the smooth implementation of 

the Merdeka Curriculum at their school. 

 

CONCLUSION 

The implementation of the Merdeka Curriculum in Indonesia, facilitated through 

initiatives like the "Sekolah Penggerak" and "Guru Penggerak" programs, has reached 

approximately 70% of schools. These programs drive educational improvements, equip 

teachers with innovative teaching resources via the Merdeka Mengajar Platform, and integrate 

character development, entrepreneurship, and project-based learning. Educators enjoy greater 

flexibility under the curriculum, fostering a more inclusive and personalized teaching approach. 

Resource allocation strategies include government support, such as internet access and funding 

for Pancasila Student Profile-related projects, while schools collaborate with parents and 

stakeholders to enhance implementation. Both educators and policymakers view the Merdeka 
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Curriculum as a forward-looking initiative addressing the need for differentiated, student-

centered learning, although challenges persist in adapting to this shift. 

The research also highlights the transformative impact of the curriculum on teaching 

paradigms, shifting the focus from content delivery to creative, inclusive, and project-based 

learning. Policymakers and educators emphasize the need for mindset changes among teachers 

accustomed to traditional methods and call for collaborative efforts to ensure the curriculum's 

effectiveness. Despite the challenges, early results indicate increased student engagement and 

enthusiasm. Recommendations include providing equitable financial support for 

underprivileged regions, tailored professional development for teachers, robust monitoring 

systems, localized implementation strategies, and community engagement. Sustained 

investment in capacity building and consistent implementation amidst political changes are 

crucial to realizing the curriculum's full potential and delivering high-quality education across 

diverse educational contexts in Indonesia. 

REFERENCES 
Alazmi, A. A., & Alazmi, H. S. (2023). Closing the gap between research and policy-making 

to better enable effective educational practice: a proposed framework. Educational 

Research for Policy and Practice, 22(1), 91–116. https://doi.org/10.1007/s10671-022-

09321-4 

Al-Rosyidin & Nizar, S. (2013). Filsafat Pendidikan Islam: Pendekatan Historis, Teooritis, 

dan Praktis. Jakarta: Ciputat Pers. 

Amelia, Nurul, Dilla, S.F., Azizah, S., Fahira, Z., & Darlis, A. (2023). Efektivitas Peran Guru 

Dalam Kurikulum Merdeka Belajar. Jurnal Ilmiah Wahana Pendidikan, 9 (2), 421-426. 

https://doi.org/10.5281/zenodo.7575797. 

Anderson, J.E. (2014). Public Policy Making. Boston: Houghton Mifflin. 

Anwar, R. N. (2022). Communautaire: Journal of Community Service Pelatihan Implementasi 

Kurikulum Merdeka pada Guru di Lembaga Paud Se-Kecamatan Madiun. 

Communautaire: Journal of Community Service, 01(01), 21–29. 

Arsyad, A. T., & Widuhung, S. D. (2022). Dampak Merdeka Belajar Kampus Merdeka 

terhadap Kualitas Mahasiswa. Jurnal Al Azhar Indonesia Seri Ilmu Sosial, 3(2), 88. 

https://doi.org/10.36722/jaiss.v3i2.1027. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research 

in psychology, 3(2), 77-101. 

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). 

Implications for educational practice of the science of learning and development. Applied 

Developmental Science, 24(2), 97–140. https://doi.org/10.1080/10888691.2018.1537791 

Direktorat Jenderal Pendidikan Tinggi Kementerian Pendidikan dan Kebudayaan (2020). Buku 

Panduan Merdeka Belajar-Kampus Merdeka. Jakarta: Direktorat Jenderal Pendidikan 

Tinggi Kemdikbud RI. https://dikti.kemdikbud.go.id/wp-content/uploads/2020/05/Buku-

Panduan-Merdeka-Belajar-Kampus-Merdeka-2020-1.pdf. 

Direktorat PAUD. (2023). Implementasi Kurikulum Merdeka. 

https://paudpedia.kemdikbud.go.id/program-prioritas/implementasi-kurikulum-merdeka. 

Direktorat Pendididikan Tinggi Keagamaan Islam. (2020). Panduan Implementasi Merdeka 

Belajar-Kampus Merdeka  Dalam Kurikulum Program Studi Pada Perguruan Tinggi 

Keagamaan Islam. Jakarta: Direktorat Pendididikan Tinggi Keagamaan Islam  Direktorat 

Jenderal Pendidikan Islam  Kementerian Agama Republik Indonesia. 

Dian, D., Ahmad, C. F., Arsal, F. R., & Mahmudah, S. (2023). Implication And Application 

MBKM’s Curriculum In Education (Madrasah And Universities). At-Ta’dib, 18(1), 106–

122. https://doi.org/10.21111/attadib.v18i1.9910 

Dunn, W.N. (2014). Analisis Kebijakan Publik. Yogyakarta: Gadjah Mada University Press. 

https://doi.org/10.1007/s10671-022-09321-4
https://doi.org/10.1007/s10671-022-09321-4
https://doi.org/10.5281/zenodo.7575797
https://doi.org/10.36722/jaiss.v3i2.1027
https://dikti.kemdikbud.go.id/wp-content/uploads/2020/05/Buku-Panduan-Merdeka-Belajar-Kampus-Merdeka-2020-1.pdf
https://dikti.kemdikbud.go.id/wp-content/uploads/2020/05/Buku-Panduan-Merdeka-Belajar-Kampus-Merdeka-2020-1.pdf
https://paudpedia.kemdikbud.go.id/program-prioritas/implementasi-kurikulum-merdeka


Unveiling the Merdeka Curriculum in Indonesia: Insights from Educators and Policymakers on 

Its Effectiveness and Implications  

https://injurity.pusatpublikasi.id/index.php/in 

817 
 

Fathurrahman, F., Arifin, B. S., Muhyi   ,A., & Huda, M. (2022). The Influence of School 

Management on The Implementation of The Merdeka Belajar Curriculum. AL-TANZIM: 

Jurnal Manajemen Pendidikan Islam, 6(4), 1274–1286. https://doi.org/10.33650/al-

tanzim.v6i4.3461. 

Georgopolous & Tannenbaum. (2013). Efektivitas Organisasi. Jakarta: Erlangga. 

Grindle, M.S. (2013). Politics and Policy Implementation in The Third World. New Jersey: 

Princnton University Press. 

Hadi, A., Ngindana, R., Sulaiman Kurdi, M., & Sulaiman Kurdi, M. (2023). New Paradigm of 

Merdeka Belajar Curriculum in Schools. Jurnal Pendidikan, 15(2), 1497–1510. 

https://doi.org/10.35445/alishlah.v15i2.3126. 

Haleem, A., Javaid, M., Qadri, M. A., & Suman, R. (2022). Understanding the role of digital 

technologies in education: A review. Sustainable Operations and Computers, 3(May), 

275–285. https://doi.org/10.1016/j.susoc.2022.05.004. 

Hasbiyallah, H., & Ihsan, M. N. (2022). Administrasi Pendidikan dalam Merdeka Belajar 

Perspektif Islam Versi Terbaru. 

https://etheses.uinsgd.ac.id/id/eprint/66540%0Ahttps://etheses.uinsgd.ac.id/66540/1/Buk

u Daras Administrasi Pendidikan dalam Merdeka Belajar Perspektif Islam.pdf. 

Hidayat, R. (2016). Manajemen Pendidikan Islam Strategi Baru dalam Peningkatan Mutu 

Lembaga Pendikan Islam. Medan: LPPPI. 

Hoogerwerf. (2014). Ilmu Pemerintahan. Jakarta : Erlangga. 

Islamy, I. (2014). Prinsip-Prinsip Perumusan Kebijakan Negara. Jakarta: Bumi Aksara. 

Irawati, D., Najili, H., Supiana, S., & Zaqiah, Q. Y. (2022). Merdeka belajar curriculum 

innovation and its application in education units. Edumaspul: Jurnal Pendidikan, 6(2), 

2506–2514. https://ummaspul.e-journal.id/maspuljr/article/view/4603 

Jaryono, Tohir, Mustofa, R. M., & Naufalin, L. R. (2022). Analisis Dampak KKN MBKM bagi 

Kemandirian dan Jiwa Wirausaha Mahasiswa (Studi Kasus Implementasi Kkn Mbkm 

Pada Program Studi Pendidikan Ekonomi Feb Unsoed). Call for Paper and National 

Conference, 356–362. 

Javanisa, A., Fauziah, F. F., Melani, R., & Rouf, Z. A. (2022). Implementasi Kurikulum 

Sekolah Penggerak Terhadap Motivasi Peserta Didik. Jurnal Kalam Pendidikan PGSD 

Kebumen, 1, 34–47. 

Jayawardana, H., Irma Noviyanti, A., Eko Hidayanto, N., & Sugiarti Dwi Gita, R. (2022). 

Analisis Implementasi Kurikulum Merdeka pada Fase Fondasi. Jurnal Of Early 

Childhood and Inclusive Education, 6(1), 8–15. 

Kementerian Pendidikan Kebudayaan Riset dan Teknologi RI. (2021). 5 Intervensi Program 

Sekolah Penggerak. https://pspweb.pauddikdasmen.kemdikbud.go.id/#/home. 

Kementerian Pendidikan Kebudayaan Riset dan Teknologi RI. (2022). Buku Saku: Tanya 

Jawab Kurikulum Merdeka. Kementerian Pendidikan, Kebudayaan, Riset Dan Teknologi, 

Kementerian Pendidikan, Kebudayaan, Riset Dan Teknologi, 9–46. 

http://repositori.kemdikbud.go.id/id/eprint/25344 

Kementerian Pendidikan Kebudayaan Riset dan Teknologi RI. (2022). Buku Saku Platform 

Merdeka Mengajar. 1–12. 

Kementerian Pendidikan Kebudayaan Riset dan Teknologi. (2022). Merdeka Belajar Episode 

Kelima Belas Kurikulum merdeka dan Platform Merdeka Belajar. 

Https://Merdekabelajar.Kemdikbud.Go.Id/Episode_15/Web, 1–23. 

https://merdekabelajar.kemdikbud.go.id/upload/file/170_1645510611.pdf 

Khoirurrijal, Fadriati, Sofia, Anisa Dwi Makrufi, Sunaryo Gandi, Abdul Muin, Tajeri, Ali 

Fakhrudin, Hamdani, & Suprapno. (2022). Pengembangann Kurikulum Merdeka. 

Malang: Literasi Nusantara Abadi. 

Kurinasih, I., & Sani, B. (2015). Implementasi Kurikulum 2013 Konsep dan Penerapannya. 

https://doi.org/10.33650/al-tanzim.v6i4.3461
https://doi.org/10.33650/al-tanzim.v6i4.3461
https://doi.org/10.35445/alishlah.v15i2.3126
https://doi.org/10.1016/j.susoc.2022.05.004
https://ummaspul.e-journal.id/maspuljr/article/view/4603
https://pspweb.pauddikdasmen.kemdikbud.go.id/%23/home
http://repositori.kemdikbud.go.id/id/eprint/25344


Unveiling the Merdeka Curriculum in Indonesia: Insights from Educators and Policymakers on 

Its Effectiveness and Implications  

https://injurity.pusatpublikasi.id/index.php/in 

818 
 

Surabaya: Kata Pena. 

Lestariningrum, A. (2022). Konsep Pembelajaran Terdefirensiasi Dalam Kurikulum Merdeka 

Jenjang PAUD. Prosiding Semdikjar (Seminar Nasional Pendidikan dan Pengajaran), 5, 

179–184 

Lukong, E., & Loveline, Y. (2020). Curriculum Policy Implementation in Cameroon Education 

System Insights from Theories of Policy Change. The International Journal of Social 

Sciences and Humanities Invention, 7(07), 6028–6045. 

https://doi.org/10.18535/ijsshi/v7i07.04 

Magallanes, K., Chung, J. Y., & Lee, S. (2022). The Philippine Teachers Concerns on 

Educational Reform Using Concern Based Adoption Model. Frontiers in Education, 

7(May), 1–10. https://doi.org/10.3389/feduc.2022.763991. 

Margot, K. C., & Kettler, T. (2019). Teachers’ perception of STEM integration and education: 

a systematic literature review. International Journal of STEM Education, 6(1). 

https://doi.org/10.1186/s40594-018-0151-2. 

Miles, M. B., & Huberman A. M. (2013). Qualitative Data Analysis. Jakarta : UI Press. 

Miles, M.B., Huberman, A.M., & Saldaña, J. (2014). Qualitative Data Analysis: A Methods 

Sourcebook. New York: SAGE Publications, Inc. 

Ministry of Education Malaysia. (2013).  Malaysia Education Blueprint 2013-2025 (Preschool 

to Post-Secondary Education. Putrajaya: Ministry of Education Malaysia. 

Mohyi, A. (2013). Teori dan Perilaku Organisasi. Malang: UMM Press. 

Moleong, L.J. (2017). Metode Penelitian Kualitatif. Bandung: Remaja Rosdakarya. 

Nevenglosky, E. A., Cale, C., & Panesar Aguilar, S. (2018). Barriers to effective curriculum 

implementation. Research in Higher Education Journal, 36(1), 112–134. 

http://www.aabri.com/copyright.html. 

Nugrohu, R.D. (2014). Kebijakan Publik Evaluasi, Implementasi, dan Evaluasi. Jakarta: Elex 

Media Komputindo. 

Nurdin, S. (2013). Guru Profesional dan Implementasi Kurikulum. Jakarta : Ciputat Press. 

Puad, L. M. A. Z., & Ashton, K. (2022). A critical analysis of Indonesia’s 2013 national 

curriculum: Tensions between global and local concerns. Curriculum Journal, November 

2022, 521–535. https://doi.org/10.1002/curj.194 

Randall, R., Sukoco, G. A., Heyward, M., Purba, R., Arsendy, S., Zamjani, I., & Hafiszha, A. 

(2022). Reforming Indonesia’s curriculum: how Kurikulum Merdeka aims to address 

learning loss and learning outcomes in literacy and numeracy. Direktorat Sekolah Dasar, 

1–46. https://www.inovasi.or.id/wp-content/uploads/2022/06/Learning-Gap-Series-Two-

Reforming-Indonesias-curriculum-

FIN_compressed.pdf%0Ahttps://www.inovasi.or.id/en/publikasi/the-learning-gap-

series-two-reforming-indonesias-curriculum-how-kurikulum-merdeka-aims. 

Romansah. (2023). Kurikulum Merdeka dan Implementasi di Lapangan. 

https://www.kompasiana.com/wawanromansah/63c7a96795660624ea28cd52/kurikulum

-merdeka-dan-implementasi-di-lapangan. 

Roulston, K. (2014)  Analysing Interviews. In U. Flick (Ed.), The SAGE Handbook of 

Qualitative Data Analysis: 297–312,  London: SAGE Publications Ltd.  

Saldaña, J. (2021). The coding manual for qualitative researchers. SAGE Publications Ltd. 

Serdyukov, P. (2017). Innovation in education: what works, what doesn’t, and what to do about 

it? Journal of Research in Innovative Teaching & Learning, 10(1), 4–33. 

https://doi.org/10.1108/jrit-10-2016-0007. 

Setyadi. (2014). Konsep & Penulisan Dokumentasi Asuhan Keperawatan; Teori dan Praktik. 

Yogyakarta : Graha Ilmu. 

Siagian, P.S. (2013). Administrasi Pembangunan: Konsep, Dimensi, dan Strateginya. Jakarta: 

Bumi Aksara. 

https://doi.org/10.18535/ijsshi/v7i07.04
https://doi.org/10.3389/feduc.2022.763991
https://doi.org/10.1186/s40594-018-0151-2
https://doi.org/10.1002/curj.194
https://www.kompasiana.com/wawanromansah/63c7a96795660624ea28cd52/kurikulum-merdeka-dan-implementasi-di-lapangan
https://www.kompasiana.com/wawanromansah/63c7a96795660624ea28cd52/kurikulum-merdeka-dan-implementasi-di-lapangan
https://doi.org/10.1108/jrit-10-2016-0007


Unveiling the Merdeka Curriculum in Indonesia: Insights from Educators and Policymakers on 

Its Effectiveness and Implications  

https://injurity.pusatpublikasi.id/index.php/in 

819 
 

Soewarno, H. (2014). Pengantar Ilmu Administrasi. Jakarta: Gunung Agung. 

Sriandila, R., Suryana, D., & Mahyuddin, N. (2023). Implementasi Kurikulum Merdeka di 

PAUD Nurul Ikhlas Kemantan Kebalai Kabupaten Kerinci. Journal on Education, 5(2), 

1826–1840. https://doi.org/10.31004/joe.v5i2.823 

Stanovich, P. J., & Stanovich, K. E. (2006). Using research and reason in education. How 

teachers can use scientifically based research to make curricular and instructional 

decisions. 1–35. http://lincs.ed.gov/publications/publications.html 

Stickdorn, M., Hormess, M., Lawrence, A. and Schneider, J., 2018, This Is Service Design 

Doing, Sebastopol: O'Reilly Media, Inc. 

Suyadi, P. (2013). Manajemen Sumber Daya Manusia; Kebijakan Kinerja Karyawan. 

Yogyakarta: STIE YKPN. 

Tajchan, H. (2014). Implementasi Kebijakan Publik. Bandung: AIPI Bandung. 

Wati, Y.S. (2021). Implementasi Merdeka Belajar. Yogyakarta: Gava Media. 

Wahab, S. A. (2014). Pengantar Analisis Implementasi Kebijakan Negara. Jakarta: Rineka 

Cipta. 

Winarno, B. (2014). Kebijakan Publik: Teori, Proses, dan Studi Kasus. Jakarta: Center for 

Academic Publishing Service. 

Zidan, M. R., & Qamariah, Z. (2023). A Literature Study On The Implementation Of Merdeka 

Curriculum. 2(2). 

https://prin.or.id/index.php/JURRIBAH/citationstylelanguage/get/apa?submissionId=15

76&publicationId=1577. 

 

Copyright holders: 
Allegra Kartika (2024) 

First publication right: 
Injurity - Interdiciplinary Journal and Humanity 

  

This article is licensed under a Creative Commons Attribution-ShareAlike 4.0 
International 

 

 

 

https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

